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Student Voices—Insights on
Invaluable Learning Experiences

JOHN NELSON, PVCC

Tucked away in last spring’ sissue of the Labyrinth/
ForunvAssidereisanimpressve piece written by student
author Kathy Farrish. In her article, Farrish praisesthe
ingtructor of her learning community class“ Compostiony
Humanities and Technology Learning” for creating an
environment in which students can listen to one another
and sharetheir unique cultural identities. She concludes
by encouraging the instructorsin her reading audience
to likewise provide meaningful and life-changing
educationa experiences. We on the Labyrinth/Foruny
Assideregtaff couldn’t help but remember the impact of
Kathy'swork. Her article was sincere, perceptive, and
exciting. We were also moved because it conveyed so
clearly a story of a student’s pivotal educational
experience; it provided a profound lesson about teaching
that our audience needs to know.

Based on Farrish’s story, thisfall’s theme, “ Student
Voices: Seeds for Meaningful Dialogue About
Learning,” was conceived with the intent that our students
do the writing. All of us on the Labyrinth/Forunv
Assideredtaff agreed that Kathy had shared something
significant and, although educating students requires
effective delivery, it also requires listening—listening
to the experiences that have so engaged our students. So,
for thisissue our god isto open adiaogue in which we
areinvolved in the dynamic of sharing and listening.

What exactly are these student insights?

Essentialy, our writers touch on the fundamental issues
of effectiveteaching and learning. Whilether perception
isalittle different than the way we have been conditioned
to think after so many years of our own educational
coursework, national conventions, and professional
seminars, our writers' conclusions go to the heart of the
matter. They address the very soul of education where
learning objectives becomeredity and changeisinitiated.

Our student authors share their insights about the core
values that emerge from the learning process. The
highlights of only afew of our many student authors
clearly reveal what is significant to them.

Paradise Valey Community College’s Shelley Clapp
tells us that education is al about her teachers

compassion, because it was this compassion and class
involvement which provided the necessary support to
motivate her into even greater educationd goas. Brandi
Jones, one of our authors from South Mountain
Community College, saysit is quality learning which
motivates her. For Brandi, learning is not about grades,
but it isall about acquiring red skills and understanding
while meeting her own standards. In addition to the
ideas of quality learning and confidence building, Pam
Akina, a student at Chandler-Gilbert Community
College, tells her story of the satisfaction she received
while sharing her learning with others. Pam relates the
discovery of her work’ s emotional impact and potential

for contributing to the success of others.

Persondly, | have shared in this dynamic and excitement
as | worked with each of these sudents. This experience
has been tremendously reassuring. It has helped me
maintain my perspective about the teaching profession
and reinforces education’s centra purpose—motivating
and engaging our studentsin their learning.

Now, let’salow the studentsto take over in this essentia
part of the dialogue. We will do well to listen, for as
Robert Conklin states, “People don’'t care how much
you know, but they know how much you care, by the
way you listen.”

A

foerum V'fOr-fm, ‘for-/ n, [L; akin to L foris outside, fores door — more at DOOR] (15c) 1 a.: the marketplace or public place of an
ancient Roman city forming the center of judicial and public business b.: a public meeting place for open discussionc.: amedium (as

a newspaper) of open discussion or expression of ideas
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Taking Learning and Leadership Seriously by
Becoming a True Faculty Learner

NAOMI STORY, MCC

Today is September 17, 1999, my last day as
the Digtrict’ s Director for Learning, Indruction,
and Assessment at the Maricopa Center for
Learning and Ingruction (MCLI). John Nelson
has asked me to write afinal piece for the
Labyrinth/Forum/Assidere. So, on thisday of
very mixed emotions, | thought | would try to
“tick” this off of my task list as| reflect on my
journey to Mesa Community College (MCC)
with MCLI asmy “trail head.”

The Maricopa Center for Learning and
Ingtruction has been my “base camp” for years
now. It has been a starting point for many
faculty who have needed support. Itisalso a
place for respite, agathering of resources and
ideas among colleagues who want to do
majestic changes. The All-Faculty
Convocation, Faculty Dialogue Days, the
Labyrinth/Forum/Assidere, the MCLI web
site, the monographs by faculty, experimental
project opportunities, and other aspects of the
MCLI have helped many, including me, to do
those things that impress many colleagues
outside of Maricopa.

Learning Communities—

The staff at the MCLI have always been
atentive and willing to do the things that are
cumbersomefor those of uswho didike details,
need our hands held, or want to explore with
experts Fromtheindde, | have been privileged
and fortunate to work with this creative and
energetically warm staff. And on thisfinal
day, | anfedinglike| did thefirst timel came
tothe“Mainland”’ from Hawaii. Infact, like
my mother who packed me an “o-bento” of
comfort foods from Hawaii for my first plane
ride from Maui to lowa, the MCLI staff gave
me a basket of office comfort goodies for the
journey to my new position as faculty director
of the Center for Teaching and Learning (CTL)
a MCC.

...Here | am at Mesa Community College. |
am learning much. For example, yesterday |
learned from abrief meeting with some of the
members of our Distance Learning Committee
led by Steve Budge that it is not easy work to
teach via Internet. The complexities and
disconnectedness of the systems and tools can
exacerbate the needs of dozens of students
who expect ingtant individualized feedback. |

Redefining the Learning
Environment

NANCY SIEFER, GCC

am also challenged by the creativity of faculty
and their diverse content and instructional
design needs. However, the joy isthat the
group learns and grows laughingly with their
pains and tribulations as pioneers of change.
In addition, as part of the CTL, | get to interact
constantly with our Student Technical
Assistants who are applying their skill and
knowledge directly with faculty clients and
real projectsto develop and manage.

It'sonly been amonth since | landed here at
MCC. So, like the many student voices you
will hear in thisissue of theLabyrinth/Foruny
Assidere my senses of learning and leedership
have heightened as a unique and active
participant. My hopes are that more people—
faculty, administrators, and staff—see
themselves leading the L earning movement
and not just defining learning as something
that occurred in their past lives.

Perhaps, as | continue on my journey, | can
share more with our Maricopa Learning
Community.

A

Learning communities combine two or more courses around interdisciplinary themes or
common questions. Last semester Ann Brandt-Williams and | offered alearning community
linking PSY 240 “ Developmental Psychology” and ENG213 “Introduction Language.” Laura
Kinney, a student in thislearning community, exemplifies how learning community students
assume responsibility for teaching and learning with their peers and instructors, learning not
only to synthesize concepts from both courses but to apply themto ther lives and future careers.
Her experiences have caused her to redefine her requirements for an effective learning

environment.

hitp://www.mcli.dist. maricopa.edu/labyforum/
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Learning Communities—A Win-Win Situation for
Everyone: A Student’s View

LAURA KINNEY, GCC STUDENT

Recently, | experienced anew learning environment that
alowed meto flourish as a student. The environment was
a learning community which linked developmental
psychology PSY 240 with the study of language ENG213.

After having been amember of alearning community, |
believe traditiona courses short-change students. Let me
explain why. Traditional coursestypically consist of one
teacher digpensing knowledge to a passive group of sudents.
In contrast, the learning community | participated in was
team-taught by two teacherswho truly fecilitated learning.
| was exposed to many methods of teaching that enhanced
our community members' various learning styles. The
teachers also structured the learning community to
encourage class discussion, which enabled the community
members to learn from each other. It was during these
discussonsthat | discovered the diversity of our community.

Although age and race differences are outwardly visible,
life experiences, persondity, and learning styles are not.
Our community shared these differences and used them as
resources for learning, aswell as opportunities to open our
minds to others' viewpoints. For example, during a
discussion on adolescence, my peers explained the
experiences of being abi-racia teenager, ateenager growing
up inarural community, afirst generation American
teenager, and what it was like being ateenager during the
last five decades. The discussions dso bonded us together.
| spent time outside of classwith my peersparticipatingin
study groupsin which we discussed personal issues and
worked on joint assgnments. | seldom connect with other
studentslike thisin traditional courses.

Traditional courses tested my short-term memory skills
and focused on preparing for the next test. The learning
community, however, showed me the “big picture’—the
interconnectedness of learning and subject matter. Sincel

am the parent of ayoung child, | found our discussonson
child development and parenting helpful and timely because
it helped me move toward a parenting style that is better
suited for my child. The opportunity to discusswhat | was
learning and apply it to my own life experiences hel ped put
into practice what | learned.

Not only isalearning community the best environment for
students, but | also believe teachers will benefit from
learning communities aswell. | have been through many
traditional lectures and witnessed the body language of
teacher burnout—the heavy sighs, the fading voice, the
slumped body held up by the podium, the frantic race to
“cover” materia as opposed to making sure the students
are learning the material. In the learning community, |
witnessed teecher satifaction. The teechersdid not separate
themselves from the community—they were part of it.
During the discussions, the teachers got instant feedback
on whether or not we understood a concept.

And, it was obvious the teachers were joyfully learning
from each other and the students.

I hope that more learning communities will be offered at
Glendale Community College. They offer awin-win
situation—students are truly learning both inside and
outside the class by connecting with other students and
interacting with teachers. Teachers are regping the benefits
of knowing their students can synthesize material, as
opposed to just memorizing it, and teachers get arare
opportunity to actively learn from one another. | know the
restructuring required to implement more learning
communitieswill cause some administrative groans, but
the benefits to students, faculty, and our community
outweigh the challenges.

| am currently enrolled in an Art History class, and |
can't help but think about the awesome possibilities as
alearning community this classwould provideif it were
combined with ENG101. As a future teacher | am
looking forward to designing and implementing my
own learning communities.

A

hitp://www.mcli.dist. maricopa.edu/labyforum/
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Dynamic Learning: Challenging Beliefs About

Good Teaching

JACKIE JAAP, SMCC

Teacher education programs cannot effectively
prepare tomorrow’ steachersusing yesterday’ s
mental modes of teaching and learning. These
programs must move beyond instruction in
the method of “dedlivering” content and skills,
controlling student behavior by using
punishment and rewards, and testing and
grading students. They must, instead, focuson
an understanding of the ways people learn and
theways of creating a collaboretive classroom.
Also, they must focus on methods of
connecting students with the joy of learning.
Understanding of genuine systemic change,
with an emphasis on interconnectedness and
complexity, should be the exit goal for every
prospective teacher.

In the Dynamic Learning Teacher Education
Program at South Mountain Community
College, ateam of faculty members spends

four semesterswith acohort of future teachers.
During this period of time, our faculty team
challenges their assumptions and deeply
entrenched beliefs about “good” teaching.
Through questions, research, collaborative
projects, and field experiences, our students
gradually make connections between theory
and educationa practice, and they build their
own educational philosophies based on how
human beingslearn. In this article, three
Dynamic Learning students share their
thoughts about the teaching and learning
process.

Estevan Riverais asenior in the College of
Education at Arizona State University. When
Estevan entered Dynamic Learning in 1996,
hisfirst words were, “What do | need to do to
getan“A”?Can | get extracredit?’ However,
hewasthefirg in our classto purchase hisown

copy of Alfie Kohn's Punished by Reward,
and he hasfound a congtructivist school for his
own children. Brandi Jones, ajunior education
major in the Honors College a Arizona State
University, just completed an internship with
the Department of Education in Washington
D.C. Since joining the Dynamic Learning
Program in 1997, she has become a strong
advocate for abolishing competition and grades
in schools and has acquired an extensive home
library in current research on teaching and
learning. Jenny Casselman isa sophomorein
Dynamic Learning a South Mountain
Community College. Since enrolling in the
program in 1998, her field experiences have
encouraged her to study bilingual education
and dual language classrooms.

Dynamic Learning: Student Collaboration

ESTEVAN RIVERA, SMCC

“Quiet down, eyes forward, pencils down,
now you will do as| say. Everything | say is
right because | am the instructor and | am
awaysright.”

Maybe this sceneis alittle drastic, but in
reality even in this day, teachers repeatedly
drill and mold students into submissively
regurgitating facts used to measure academic
achievement. The students are not being
prepared by quality of education, but instead
by aquantitative form of education, one that
can be measured to satisfy interest groups at
the federal, state, district, and community
levels. It isinthis context that many educators
fall immensely short of teaching studentsthe
“love of learning.”

The source of my learning experience comes
from several citiesin three different states. |
remember the traditional three R'saswell as

thetraditiond classroom setting. It seemed as
if the teacher wasin an imaginary cubicle that
could not be penetrated by the students. We
were in the same classroom but in different
areas. One could question, then, if my
experiences of learning were so bad, how did
| learn? My interaction with my fellow
classmates had alot to do with my gaining
knowledge. Since my family moved around a
lot, | relied on my classmatesto bring meup to
par on what the class had completed. The
teachers | had also assisted (whether or not
they knew it a the time) by placing mewith a
partner. You see, the student became the
teacher, and | was more comfortable
conversing with someone my own age.

Dynamic Learning reintroduced me to this
philosophy of peer/students collaboration
with a more hands-on, teacher-as-partner
environment. At first, | was reluctant to let

go of my traditional beliefs about learning.
This was understandable because I, like
many others, had been drilled repetitively
with the traditional methods. The Dynamic
Learning Program takes learning and
teaching to a deeper level, with real-world
applications and stresses, above al else, the
success of al students. It is this philosophy
that has ingpired meto achieve high academic
standards, not for myself but my fellow
colleagues, my community, and students |
may teach in the future.

hitp://www.mcli.dist. maricopa.edu/labyforum/
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Dynamic Learning: An Emphasis on Quality Learning

BRANDI JONES, SMCC

| walked into class last week and overheard
two girlstaking. One of the girlswastelling
the other how she had spent six hours, the
night before, sudying for atest. Asaresult she
was only able to get forty-five minutes of
deep. She seemed very proud of thisfact and
figured she would therefore get agood grade
on her test.

My question is—had she really learned
anything, or was she just studying for the
grade? I’m willing to guess that she was just
studying for the grade with no thought of
wanting to learn about the subject. By stressing
things that are “going to be on the test” and
telling students what they must do to “get an
A,” teachers|ead studentsto believe that the
point of school is getting good grades. By
helping usto put grades out of our mindsand

Dynamic Learning:

JENNY CASSELMAN, SMCC

What exactly is Dynamic Learning? It isa
method of teaching like no other. By moving
away from thetraditional classroom of boring
lectures and pointless tests, these classrooms
are full of group discussions and thought-
provoking, rea-life situations. Also, the
students run the classroom. They develop aset
of rules and consequences for the classroom,
and they create a club for the future teachers.
However, the best part of Dynamic Learning
isthe wonderful learning experiences.

| became interested in teaching after watching
my two younger nephews enter schoal. |

noticed how happy and excited they wereto
learn, and | knew that | somehow wanted to be
associated with asimilar experience. After
hearing about Dynamic Learning, | knew that
thiswas achanceto help me achieve my goas.
Littledid | know of the greet opportunities that
it would provide. Also, | had fun, interesting
classes. As a second-year student in the
program, | feel that Dynamic Learning has
given me the experiences that other programs
may not have offered to someone who isjust

focusing on the topics, Dynamic Learning has
shown me what school isreally about. It is
about learning.

| graduated from the Dynamic Learning
program in the Spring of 1999. | began
Dynamic Learning not knowing wheat | realy
wanted to do with my life but knowing that |
love kids and wanted to do something that
would make a difference. After discovering
what real learning is about, | have found that
teaching ismy life' s passion.

In Dynamic Learning thereis no emphasison
grades. The emphasisis on learning. We do
not study things because they will be on atest.
We study them because we want to learn.
During my second semester in the program,
we were asked to write our educational

beginning. Also, these classes have provided
me with an abundance of knowledge,
strategies, and philosophiesthat will help me
become a great teacher.

Walking into my field classroom on the first
day of observation, | did not know what to
expect. Because it was abilingual classroom,
| anticipated that many of the kids were going
to be Hispanic and speak Spanish. To my
surprise, thiswas not the case. The classrooms
were racially mixed, and al of the children
were speaking Spanish as well as English.
Thiswas avery vauable experiencefor me. |
was able to follow a group of studentsfor a
semedter and evauate their growth aslearners.
Additiondly, | was ableto learn many different
approaches to teaching students.

The Dynamic Learning program is much more
advanced than any other teacher preparation
program available. In only the first semester,
students are entering the classroom to be
passive observers of different teaching styles.
During the second semester, students actualy

philosophy. The emphasiswas not placed on
the grade that we would receive for the project
but on what this paper would hopefully mean
for us. | wasintrinsically motivated to write
the paper thinking that this paper would bethe
best piece of writing | had ever done. After
writing the paper, | finally realized what it
means to have excellence in my work. Itis
important to have my own standards to work
for, not those that grades supposedly reflect.

Upto thispaint, | had made good gradesin my
classes, but, | had not actudly learned. | now
have atotally different view on learning and
formal education. Thiswill help me with my
studentsas | help them to learn.

Involvement in the Teaching Process

become teachers' aides. They can do small

group activities, work one-on-one, or they can
present alesson. Since this program is based
primarily on what the student wants, the
teachers place you in classrooms based on
what specidization you choosei.e, dementary,
secondary, bilingual, or special education.

Because it is not a typical classroom,
Dynamic Learning has become an
exceptiond program. It is an advanced way
of teaching and learning. Instead of tests
and lectures, our instructors discuss real
problems, and we are taught different
methods of teaching. By allowing students
the opportunity to bein the field, they are
given an advantage to succeed. Dynamic
Learning is building a better future for
students and teachers.

A

hitp://www.mcli.dist. maricopa.edu/labyforum/
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Learning Communities—Providing Support and
Motivation

SALLY RINGS, PVCC

In Spring, 1998, Sherry Adamsand | offered alearning community that integrated reading and writing for developmenta students. We wanted
students to experience reading and writing as interwoven processes rather than as separate entities.

Onthefirgt day of class, sitting among aseaof young faces, was areturning woman with “eager” and “ scared” written on her face. Astheweeks
progressed, “scared” evaporated as Shelley Clgpp cameto understand not only that she was growing as areader and writer but also that she could
effectively support other studentsin their work. The collaboration among students and teachersthat is characteristic of learning communities
proved to befertile ground for Shelley’ sre-entry into college. Her confidence grew, and she became involved in other campus activities, notably
student leadership. In the year-and-a-haf since Shelley first came to PV CC, she has become a student who has made significant contributions
tothelife of thiscampus. Sheisapersonification of the theme for that learning community: “ Transitions.”

The Human Side of Education—

What Really Matters!

SHELLEY CLAPP, PVCC

At ageforty, and after working as an X-Ray
Technologist for twenty years, | decided it was
timefor adifferent career. | knew it would require
going back to schod and alat of hard work. At my
age, school seemed likeafrighteningidea | was
venturing into aworld of fast-paced, youthful
minds, and thiswas extremely intimidating to
me. Dueto along absence from the educationa
arena, mogt of my basic classes did not trandfer.
Therefore, | wasrequired to teke aplacement test.
W, muchto my dismay, | wasplaced notinan
advanced reading class, Honors English, or
ENG101. No, | wasto begin my venturein a
combination English and Reading classtitled
ENG/RDG092. My heart sank; | immediately
felt defeated. Surely, there must have been a
migtake. At that moment, | began to question my
worthiness asaperson and asastudent. Would |
truly be ableto accomplish my college gods?

Onecanonly imaginetheemationd roller coaster
I wasriding as| questioned my abilitiesuntil the
firgt day | waked into my EnglisVReading dass.
The dasswas comprised of awiderange of ages
and ethnic backgrounds. They all appeared to
havethe samelook of feer asl. Littledid | redize
a thetime, Dr. Ringsand Mrs Adamswould not
only teach me proper sentence structure and
important thinking skills, but they would aso
expresstheir genuineinterest in me. Dr. Rings
and Mrs. Adams’ compassion was vital in

promoting my sdlf-worth and provided mewith
themativation | needed to continue my education.

Through my daily commitment of class
atendance, | quickly realized that returning to
the world of academia was not just about
learning the discipline. The once formidable
task of maintaining a household, working at
the hospital, shuttling children off to their
athletic practices, and finding time for me,
now became an even more rigorous task.
However, there was abenfit | had not counted
on. | began learning more about mysdf through
the discipline of my studies. Dr. Rings and
Mrs. Adams helped me do this. For example,
oneof their most important writing assgnments
was a short paragraph designed to help me
discover myself. Even though | revealed to
Mrs. Adamsand Dr. Ringsmy fedings of feer,
personal transparencies, and vulnerabilities, |
realized that, in order to learn and grow asa
person and student, | needed to look inward
and evaluate my strengths and weaknesses.
Dr. Rings and Mrs. Adams seemed to ways
understand my vulnerability; this
understanding exerted an incredible amount
of influence on my education. Their cheery
“hdllos’ and soft pats on my back sllenced my
fears as they continually challenged measa
student. As a result, they changed my
educational destiny.

Not only did they understand my inner turmoail,
but their compassion was also expressed for
personal situations, which sometimes
controlled my life. When | was unable to
attend a class or complete an assignment
because | wastaking asick child to the doctor
or addressing ahigh schoal discipline problem,
their compassion was demonstrated. As a
student, these are tremendous gifts from an
instructor. Dr. Rings and Mrs. Adams both
took agenuineinterest in me as an individua
firgt. Then by getting to know me, they helped
nurture me as a student.

These qualities of understanding and
compassion could be observed by their
methods of involvement in the classroom
dynamics. Their participation became the
moving force directing the class. Through
their participation, they demonstrated respect
and compassion for the students’ progressive
stages of academic development. For instance,
the class was once having difficulty
understanding the concept of a preposition
and a prepositional phrase. After repeated
attempts of writing sentences on the board,
Mrs. Adams asked the entire class to stand.
She then said we were to pretend we were a
mouse. She used the analogy that if the mouse
could do it to amountain, it was a preposition.

continued on the next page...

hitp://www.mcli.dist. maricopa.edu/labyforum/



Assilly asit sounds, | continue to use that
analogy to this day. For thefirst time, |
understood that learning anew skill could take
on avariety of formsand functions.

Teachers play an important rolein the lives
of their students: mentor, instructor, and
counsdlor. Oftentimes, it is not the academic
discipline which matters most; it isthe five
minutes of an understanding ear and akind
face that is enough to get a student through
tough times. If thisis done, the academics
will follow.

I SOt l@

think these gestures of compassion are what
make the memories of my ENG/RDG092
class so specia to me. It was the willingness
of Mrs. Adams and Dr. Ringsto listen to my
fears and their expressed concerns about my
day-to-day family situations which
eliminated the self-doubt that crept into my
mind. It was their human compassion
combined with the ENG/RDG092 content
that made this class most rewarding for me.
These gestures were extremely significant
in my eyes, and it has been a tremendous
motivating factor as| continue to strive for

Page 7

my goal: adegreein dietetics.
Therefore, the simple act of empathy and A
kindness must never be underestimated. |

Learning and Sharing

JUNE KRAFT, RSC

Andrew Bullion attends classes at the Perryville prison campus where heis a continuing Rio
Salado College student in both the Chemical Dependency and Computer Technology programs.
In addition to continuing his education, he works as an aide to the substance abuse counselor
at the prison. Andrew maintains, “The knowledge | gained from the Chemical Dependency
program is paying huge dividends for me already. It made the difference when thejob | now
have became available. The Leve | Certification through Rio Salado gave me aclear advantage.
Also, | am able to share that knowledge with others, which meansalot to me.” Andrew has
taught as an education aid both literacy and GED for about seven years in the Department of
Corrections. His main teaching areas are Science and Mathematics. His teaching experience has
been with adult students from varying backgrounds, cultures, and economic status. He explains
the diversity of his students as being smilar to the different types of herbs. “Each herb or udent
has unique qualities and characteristics, but neither is solely specid. Y &, when they are blended
together — What adelight!” Andrew’ s views on the classroom environment are indicative of
his desire for success and excellence.

No Place for Prejudice

ANDREW BULLION, PERRYVILLE PRISON CAMPUS

When | walk into aclassroom for thefirst time, | am excited about the wedlth of knowledge and
understanding represented by the total experiences of my classmates and our teacher. The
potential for learning and growth isimmeasurable. So, why all of the grumbling in the back
when I’ m spesking, and why doesn’t Pablo ever get to finish making his point? Well, there could
be many reasons; because our diverse society regularly highlights differencesin people. These
differences can cause mgjor conflictsif we do not promote tolerance for one another. It can be
sad that many prejudices are easly recognized, but others are obscure. My life experiences have
permitted me to see the varying degrees of prejudice; indeed, | am guilty of dlowing prgjudicia
thoughts creep into my mind from timeto time, and I’m sure that | am not alone. My life
experiences have aso taught me that there is a greater likelihood of prejudice where there is
diversification. Accordingly, diversification among students and teachers in America's

continued on next page...

hitp://www.mcli.dist. maricopa.edu/labyforum/
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classrooms lends itsdlf towards prejudice; therefore, it is
our obligation, as students and teachers, to prevent theills
of prejudice from diluting the educational experience.
Prejudice in the classroom severely limits the mutual
exchange of ideas and limits the potentia for educational
growth.

| am not so naive that | would suggest we can live without
pregjudice, but we can learn to channel prejudicia energies
into positive streams. To do that, however, we must be
aware of differences of race, sex, age, and perhgps nationa

origin. But, there are many inward or invisible points of
prejudice aso. These pointsare only discernible asaclass
progresses over time. When sharing ideas on religion,
political ideas, sexua preferences, economic status,
geographical biases, and marital status finally emerge,

additional prejudices also surface. For example:

homosexudlity is not widely accepted in this country, and
those who practice that lifestyle are often forced to do so
away from public scrutiny. During a class in which the
course materia focused on cultural and other differences
in mainstream America, adiscussion was prompted by a
student who wanted to learn more about alternative
lifestyles. After some serious discussion about various
lifestyles, he stated, “If different races are allowed to
intermarry, then gay men and women should be dlowed to
marry.” At first there was laughter, but the room grew quiet
as the young man repeated his statement. A heckler
insultingly commented, “Save your speech for the gay
parade.” Immediately, our instructor sprang to hisfeet and
demanded order. He then reminded usthat wewerein class
to learn. Hetaked about the vaidity of opposing viewpoints
and the importance of challenging our prejudices. A new
theme was born that day, and it made our class more
profitable. From that point on, al ideas were considered
equdly, and many controversia issues were openly shared.
How isthat for channdling prgudicid energiesinto postive
streams? For the remainder of the semester, theingtructor’s
closing words were for usto “challenge our prejudices.”

As an inmate at Perryville Prison, | attend Rio Salado
College. Here our world is amicrocosm of the real world,
except that social woes and rules are more pronounced.
Disease, poverty, illiteracy, oppression, and other problems
are doubly bad in this environment. Social rules, also
known as the “prison code,” can be grossly brutal if
violated. The prison code is enforced by convicts—those
prisoners sentenced to long sentences for violent crimes
and who have a history of opposing the prison
administration. What the convicts dictate as being right or
wrong isthe prison code. It should be noted that respect and
honor are the backbone of the prison code. One of the
things allowed by the prison code is respectful racism or
respectful prejudice. Surprisingly, however, the education

subculture has overcome most of the dictates of the prison
code. Perhapsit is because the students and faculty strive
to keep the classrooms free of the common prejudices
deeply ingrained in the population due to the enforcement
of the prison code; otherwise, no onewould learn anything.
The prison code slants gender bias; it demands racial

separation; it esteems longtime convicts over other
prisoners, and itsrules are extremely rigid. All of theseare
based on one form of prejudice or another. And, this code
could hurt the educational process here.

Our ingtructors are often faced with the task of maintaining
cohesion among the students. In classes where student
interaction or grouping is required, the residual effect of
the prison code is most prominent. Again, cregtivity helps
to channel negative energies into positive streams. One
such display of creativity occurred in a“Models for
Growth” classtaught by Mirka Rogalski. She abandoned
the traditional methods of assigning students to groups or
alowing groupsto form on their own. Instead, she used the
clever technique of requesting the studentsto stand beside
one of several tables which were |abeled with different
character traits. Each student was asked to stand beside the
character trait that best described him. Ironically, the
character traits were not specific to any particular cliques,
races, or age groups. What was | eft was several groups
with similarities based on something other than the prison
code. It was an effective technique because it helped to
break through the walls of prejudice.

As stated earlier, “It is our obligation, as students and
teachers, to prevent theills of prejudice from diluting the
educational experience.” Everyonein the classroom has
something of valueto offer, and we need to ensure that the
exchange of ideas flows fregly from teacher to student and
from pupil to pupil; otherwise, we would make a mockery
of the classroom environment. The classoomisaplacein
which there should be a free exchange of broad viewpoints
and the collection of unbounded minds. It is good that
Americd s classrooms have achieved diversity, and we
need to protect them from the effects of prejudice because
prejudice restricts academic freedom as much as any
school or public officia ever could.

We should not alow stereotypes, biases, or “ group-think”
to tifle growth in the classroom. Our classrooms should be
like any other athenaeum—a place for the promotion of
learning which requires the full use of one another’s
abilities, energies, and resources. “Let’s be creative and
challenge our prejudices in the classroom by learning to
channel prejudicial energiesinto positive streams.”

A
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Learning at a Community College:
An International Perspective

MARY JANE ONNEN, GCC, INTRODUCING GCC STUDENTS: CHRISTINA ORNEMARK AND DAN UTHOLM

Entering college can be challenging since it involves
adjusting to a new schedule, new courses, and high
expectations. For international students, another dimension
isadded asthey not only make dl the adjusments mentioned
above but also haveto filter their instruction through a
second language. Two students from Sweden describe the
many differences and afew similaritiesin instruction they
encountered at Glendale Community College. These
students were in my English 077 classin the 1999 spring
semester and have since then spent an additional two
semesters on the GCC campus. Here are some of their
thoughts.

My nameis Christina Ornemark. I'm thirty-six yearsold,
and | moved here from Gothenburg, Sweden, with my
hushband. | have an economics degree, and I'm studying for
an AA-degreein busness a Glendale Community College.

My name is Dan Utholm, and I’'m 27 years old, from
Stockholm, Sweden. | have alanguage degree, and I'm
studying for an AA-degree in Computer Information
Systems.

Going to acommunity collegeisamixed experience; some
things are familiar, and others are new. Although the basic
required courses are the same in Sweden such as freshman
composition, math, and science, the education system in
the United States, particularly at Glendale Community
College, isalot different from the Swedish school system.
In Sweden, the education system is more formal in the
sense that all students have basically the same classes.
They do not have the same opportunities to choose the
classesthey areinterested in until reaching “gymnasium,”
which is equal to the last three years of American high
school. However, at that time, they can only choose a
“generd fidd of interest,” which meansthey must remain
with the program. Also, everybody in the samefield of
interest has to take the same classes.

Thisisboth good and bad. It's good because thereis never
any confusion about which classes should be taken for the
next semester. However, at the sametime, it's bad since
there is no opportunity to make a choice that fits each
student. Here in the United States, you can study for a
specific job instead of just studying ageneral field. There
isagrester variety of courses. In addition, you also get the
chance to take aerobics or tennis, which earn credits.

Furthermore, the expectationsfor students differ. In
Sweden, most teachers don't really take the time to help
students by answering questions, epecidly if the answers
can be found in the course material. Here you can ask
amost any question; whereas, in Sweden, you would
gppear supid if you raised questionsin class. Mogt teechers
in Sweden take for granted that students know what should
be learned before each exam. It' s up to students to study.
They are, more or less, left to understand their homework
on their own, and it is not always assigned as clearly as
here.

In the community college, the teacherstry to explain how
and why thingswork like they do. (But, of course, it'salso
individud for each teacher.) For example, this past summer,
the teacher in my communications class had avery effective
method of instruction. First, she wrote the essentials on the
board, and when we were done copying them, she gave a
least two examples of each concept. Another teacher mede
sure the concepts were clear by asking each student to
present a.concept. Five minutes were given for preparation.
No one dept in that class!

Thetesting system isaso very different. In Sweden, it is
very rare to have multiple choice questionson atest. You
have to study word-for-word to know the exact information
in order to answer the questions correctly. With multiple
choicetedts, it iseasier to get high grades. Extra credit, aso
something new to us, makes getting good grades within
reach. The American system provides ample support for
students to become successful.

The“concept” of having community collegesis excellent.
Since the community colleges are open to everybody for
areasonablefeeg, it isaperfect way of integrating al kinds
of different people. Even though you can study at any age
in Sweden, you don't go to the same class as eighteen-year-
old students.

There are also specia programs for adults who want to
go back to school and be separate from the mainstream
colleges. The mixture of agesin a community college
adds one more layer of education since students get a
different view or perspective of different countries,
cultures, and people.

A
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Sharing Information on Assessment

Getting Students Involved in Assessment

MARIA HARPER-MARINICK, MCLI

“|f assessment is ever to improve substantialy
the quality of student learning, and not just
provide greater accountability and efficiency,
both faculty and students must become
actively, continuously, and personally
involved.” (Angelo, 1994). | wholeheartedly
agreewith Tom Angdlo's satement. So, when
| first heard that the theme for thisissue of our
publication is “ Students Voices: Seeds for
Meaningful Dialogue About Learning,” my
reaction was an enthusiastic “ Y es, it is about
time we let students have a say. Just think of
the possibilities!” Then | began to think about
ways in which we could truly get students
involved in the process of designing and
implementing assessment, and | redlized that
itisnot assimple asit may sound.

Most of uslisten to students' voices through
surveys, interviews, and focus groups aswe
attempt to measure students’ attitudes and
opinions about their satisfaction with their
educational experience. No other way exists
to assess students’ perceptions but to ask
students themselves. Through participation,
students become involved in the assessment
process. However, what about “direct”
evidence of learning and student devel opment?
Can we ask studentsto help usdesign the tools
that would be used to determine if they have

learned (or not learned) a particular skill?
Should we do this?

Some would believe that because students, for
the most part, are not expertsin courses they
aretaking or in assessment, they should not be
expected to make decisions about what needs
to be taught and/or assessed. Students may
know their own learning style, how they prefer
to haveinformation presented, and what makes
them learn best, but not necessarily what they
need to learn for agiven course. The same can
be said for assessment. Assessment is an
integral component of a course design. What
is assessed and how it is assessed are
determined largely by the nature of the course
and the learning competencies, not by the
materia students like or want to be covered.
What does it mean, then, to make students
“actively, continuously, and personally”
involved, as Angelo suggests?

We can begin by educating students about
what assessment really is. Thus, we remove
the sense of fear and punishment that are
usualy attached to it. We should make
assessment a continuous, iterative process of
checks and feedback instead of aone-time
event, the“test.” We should involve students
in self-evaluation and reflection. We should

ensurethat students understand that assessment
is not about “passing the test and getting a
grade,” or about “submissively regurgitating
facts,” as student Estevan Rivera eloquently
saysin hisForumarticle At thevery least, we
should communicate to students our standards
and expectations.

In thisissue of Assidere we hear the voice of
Pam Akina, a student at CGCC. Pam shares
her insights about the connection between
learning and assessment and the vaue of peer
evaluations, portfolios, and webfolios. Pam’'s
articleillustrates how effective portfolios can
be when used as an assessment tool.

If anyoneisinterested in receiving information
about the purpose, design, and implementation
of student portfolios, please send arequest to
Maria Harper-Marinick at the MCLI
(mari a. harper-marini ck@omai | .
mar i copa. edu) or visit the MCLI
Assessment and Evaluation site: http://
www. nel i di st. mari copa. edu/ ae
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Learning Communities—Students Sharing Their Learning

MARYBETH MASON, CGCC

Pam Akinais the mother of five children and
a full-time Chandler-Gilbert Community
College student, who both lives and takes
classes on the Williams campus. Asa Family
Resident Assistant, sheisvery involved in
campus leadership activities.

In the spring of 1998, Pam was a student in a
uniquefirst -year learning community entitled

“Creating Community in a Changing World,”
which integrated composition, humanities, and
computer technology. This class was team-
taught by Maria Hesse and Marybeth Mason.
Asastudent in the learning community, Pam
kept aportfolio of al of her work for the three
classes and posted her best work on aweb ste
she designed. Pam’s reflection on her
experience in the learning community focuses

assidere: to sit by (ad=near to; sedere=to sit)

on the writing and assessment process used in
thisclass.

Although Pam has since moved on to other
classes on campus, her son, Kaulang, isnow a
student in the learning community.

Assidere is published by the Maricopa Center for Learning and Instruction for the faculty of Maricopa Community Colleges.
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Putting Our Best Foot Forward in the Learning Community

BY PAM AKINA, CGCC STUDENT

Upon returning to college for the spring
semester, my academic advisor at Chandler-
Gilbert Community College explained that |

could fulfill my English and Humanities credits
with one class—a“Learning Community.”

Although “Learning Community” was anew
concept to me, | was excited that | would bein
thisinnovative “block” of classes. Knowing |
would be able to integrate my learning in
World Literature (ENH202) with my writing
for Firg-Y ear Compodtion (ENG102), | would
then be able to research and word processit al
in an Internet computer class (C1S120).

| looked forward to lesswork. However, | had
no ideawhat alearning community wasredly
about. Looking back, the best advice | could
have heeded would have been, “Hold on to
your hat, honey, we'regoin’ for aride!” The
ride turned out to be a process—a process of
assessment—where we, as a community of
students, helped one another through peer
assessment and, in hel ping others, we helped
oursalves. This process of assessment through
the medium of the Learning Community helped
me build my self-confidence and raise the
quality of my work.

In order to be atrue community, we were
asked to participate as community members,
whether we were ready or not. Interaction was
therule, not the exception. | don’t think there
was aclassthat went by in which we weren't
involved in some type of group activity and,
much of the time, the activities were centered
around peer assessment. We al know the far-
reaching effects of peer pressure. Using this
same type of emphasisin assessment was aso
very effective. It seemed much easier to take
criticism from my classmates rether than from
our instructor’s pen. Gradually, | saw the
quaity of my writing improve, and | felt better
about expressing myself on paper. Our fellow
community members acted as a catalyst that
led to improvements in our work.

In aclass period after a particular reading
assignment, wewould divide into smdl groups
using somerandom method, such as counting off,
“1-2-3-4-5, 1-2-3-4-5; al 5'sgo here, 4'sgo
there” etc. Each student would moveto where

their respective numbers were, and that group
would become our assessment group for the day.
We would trade our reaction papers and write
positive comments about a group member’s
reading log. Then, we would trade again and
receive another response. Knowing my reading
log would beread by my peerswas ancther great
moativetor to have reed the assigned literary works
and to thoughtfully describe my impressionson
paper for an audience other than just the teecher.
It wasimportant to me that my peerswould see
my best efforts, consequently, eventhe amalest
assignmentswere more conscientioudy written.

Asl| look back through my portfolio of work,
I smilewhile reading my peers commentson
my free writings, reading logs, viewing logs,
essays, paper copies of web pages and
PowerPoint presentations, and find reflections.
“1 thought this quote was funny, too,” wrote
one, with an added, “Great reflection and
thoughts.” On another | read, “Good
interpretation of these poems. Y ou got alot
(more) out of the first onethan | did. Great
job.” This feedback meant acceptance to me
since | was an older re-entry student, a mom
returning to school. | wasn't sure what these
younger, more “modern” individuals thought
of my writing and me.

The same process held true for the rough drafts
of our essays. Much of the editing and revisons
wereinfluenced by peer evduations. Thefind
rough draft for the essay was turned in after
making changes suggested by our fellow
students. With the help of our fellow
classmates, we were able to submit a piece of
work to our ingtructor in which wefdt confident
of itsqudity.

Our ingtructor was the anchor in this process
of assessment. We were continuously being
guided along the way in the correct methods of
assessing one another. In addition to group
activities, we were given initial direction and
instruction for writing our essays, including a
handout entitled, “Essay Evauation Criteria
Sheet.” Written in aquestion format, we were
guided through the exact steps we should take
from the process of writing to the peer
assessment activities. This criteria sheet made

sure we had included the correct parts of the
essay in our writings. The criteria sheet al'so
served as a quick reference to evaluate my
essay and compare it to the instructor’'s
expected criteria. This handout was just one
example of how our instructor was not only
teaching us to assess ourselves, but also to
apply these skillsto better assess our colleagues
in the classroom.

Asour class progressed, the continuous circle
of constructive feedback enhanced my self-
esteem. With the help of my fellow students,
| felt confident that my work was good, better
than it had ever been. | was excited to be given
the freedom to choose which of my works
from my portfolio | would ultimately post on
my web pages or “web folio.” Our individual
web siteincluded written transitions to make
the flow from one work to the next smooth and
consistent. Also, it included animations,
backgrounds, graphics, anything that would
reflect our persond sdf. Our best dlasswritings
were displayed within this sdf-stylized format.
We dso chose which of our works we would
design into a PowerPoint presentation, based
on our writing and research. It was fun to
present our “web folio” and our PowerPoint to
the rest of our class and to get feedback from
them. Class members would pull up their
“web folio” or PowerPoint presentations on
their computers and take turns going from
computer to computer to view and assess each
presentation. We wrote notes giving feedback
to help our classmates improve their work.
After the first draft of my PowerPoint
presentation, | remember some of the
commentswhich included, “Watch for pardle
sentence structure, also use capitd letterson
main points throughout presentation.” | was
then able to go back and make revisonsfor the
final presentation, which was presented orally
to the class. Thistime the feedback notes from
classmates were words of encouragement and
approval. After looking at my Career
PowerPoint presentation on teaching, Matt
wrote, “Good presentation. | liked how you
used the picture of molding and linked it to
your career. Good job.” Once again my
confidence was boosted.

continued on the next page...
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Perhaps the greatest confidence builder and indicator of
the quaity of my work wasthe emotiona effect | found my
work could have on other people outside of our Learning
Community. Because of the profound influence our study
of Vietham had upon me, | chose to write my Asia essay
about the Vietnam Memoria Wall. Later, | put that writing
in aPowerPoint presentation. It was complete with pictures
that made my essay cometo life. In developing my web
page, | decided to include my “Vietnam Wall” essay and
PowerPoint presentation. | did this with some trepidation
knowing my feelings for the Vietnam conflict would be
available to others who might not share the same fedlings
or may criticizemy views. However, | was so pleased with
the worksthat | posted them, and | was actually glad to
have the opportunity to publicly share them with others! |
cdled everyonein my family in Utah, Nevada, and Hawaii,
gave them my web address, and waited for them to read
and respond to the site.

It wasn't long before my Sster called me at homeand told
me how moved she was by my writing on the “Vietnam
Wall;” she cried when she read it. What an awesome
fedling of satisfaction | had when she shared her reaction
with me!

Asthe semester progressed, we as aLearning Community
of active, contributing members worked together. We
helped one another learn, and we helped one another put

our best foot forward. For us, the emphasiswas not placed
on the grade we would get, but rather on the qudlity of the
work we presented to an audience which went beyond just
our teacher. The tangible product of our learning became
thefocal point. We always asked ourselves, “How would
our community of peers critique our work, and which of
our works were the best?’ By the end of the semester, we
were able to confidently present a body of writing. This
range of work was posted on the web for the world to see.
It was areflection of ourselves at our finest.

Because of my experiences in the Learning Community,
| am no longer afraid of my classroom peers, but | rather
look forward to getting to know them. | enjoy writing
my thoughts on paper and know that my best writing is
when | express myself, and | am able to share my
thoughts and ideas with others. | know that if | put my
best foot forward, even if | am uncertain, someone will
step up and meet me, and things will be clear again. |
feel that others around me want to help me, and | can
contribute to their success as well.

The process of assessment in the Learning Community
wasagreat ride; I'm glad | jumped on!
A
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